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How do I write criteria sheets? 
version 9
Introduction

Best practice in writing criteria sheets

An efficiently constructed criteria sheet (or grading rubric) should be about one page in length, and no more than two pages for a complex and challenging task. 

· A criteria sheet describes the evidence you expect in students’ responses to assessment tasks at each standard or level. This evidence can be about the process students use , the product they create/produce during the process or both the process and the product (note that ‘process’ here can be singular or plural depending on the discipline and task)
· Only five standards  are described - four passing grades and one failing grade 

· Standards are HD, DN, CR, PP, NN not, for example, ‘novice’ to ‘expert’, ‘extremely competent’ to ‘inept’, ‘A – E’ or 100% - 0%.  

· Standards descriptors are concise verbal descriptions not single words, such as ‘excellent’ and are not excessively negative at the lower standards (see Do I write negative or positive descriptors?)
· The middle of each standard is what you describe - that is, the typical HD, the typical NN not the minimum of each range

· The layout should be in a readable font and uncluttered 

· Only describe the important features expected in the student response at each standard, not the minutiae.

See examples of criteria sheets . Download a template for a criteria sheet . 

Why a criteria sheet without standards descriptors is not application of criterion-referenced assessment principles

The criteria sheet below has criteria (1-3) and standards (HD, D etc). However, it does not demonstrate the intent of criterion-referenced assessment because there no standards descriptors – describing expectations at each standard. This type of criteria sheet is unhelpful to students and to assessors for the following reasons.

	criterion              
	
	HD
	DN
	CR
	PP
	NN

	criterion 1
	
	
	
	
	
	

	criterion 2
	
	
	
	
	
	

	criterion 3
	
	
	
	
	
	

	overall grade
	CR
	
	
	
	
	

	comment
	


· While it does tell the student that the grade for their assessment task was arrived at using criteria, it does not tell them why their work was graded at a particular level/standard (HD, D etc), or whether the criteria were of equal weighting or not. The sheet does not indicate to assessors what to match students’ work to, in order to make judgments and award a grade.

· The sheet does not tell students or assessors up front (feedforward) what the expectations are for particular grades (or standards) or how grades for each criteria are combined– this allows students to evaluate their work before submission and assessors to practice grading examples to ensure comparability of judgment between assessors. 

· The only feedback given is in the comments at the bottom which tend to be summary statements at best plus any comments written on the assignment itself which may not be clearly linked to particular criterion.  The contribution that effective feedback can make to improved learning is thus much reduced. 

Steps in writing criteria sheets

There are from zero to six steps involved in writing criteria sheets depending on where you start from and the quality of the existing materials you are using.

Flowchart for developing criteria sheets 

	 
	Choose your starting point

	steps 
	Unit outline
	Learning outcomes
	Assessment task
	Criteria sheet

	1.
	Evaluate quality of alignment throughout the unit 
	Evaluate quality of the learning outcomes 


	Evaluate quality of an assessment task


	Evaluate quality of a criteria sheet 

	2.
	Revise unit outline
	Revise learning outcomes
	Revise assessment task. 


	No revision required. Offer the criteria sheet as an example for this site.


	
	This may lead to a revision of assessment tasks and some or all of the learning outcomes


	This may lead to revising the assessment tasks (and possibly the rest of the unit outline)

	This may lead to revising the learning outcomes (and possibly the rest of the unit outline)


	This may lead to revision of all or part, of the unit outline to align with the quality criteria sheet.


	
	OR

No revision required

Proceed to step 3
	OR

Revise criteria sheet. 
Proceed to step 3


	3.
	Develop criteria by examining the learning outcomes and determining which ones apply to the assessment task. The selected outcomes become the criteria. 
	

	4.
	Brainstorm expectations for typical High Distinction (HD) and Pass (PP) responses to the assessment task. Group these ideas together under each of the criteria. Categorise the ideas further into common elements. 
	

	5. 
	Write descriptors using the grouped ideas from step 4 focussing particularly on verbs. These two sets of descriptors (for HD and PP) provide the guide for constructing descriptors for the other standards (Distinction, Credit and Fail). 
	

	6.
	Seek feedback on the draft criteria sheet from peers and students. Once the criteria sheet has been used successfully, proceed to step 2* to double check that it aligns with all aspects of the unit. 
	


 Step 3: Develop criteria 

1. Criteria must reflect the learning outcomes. 

This is because learning outcomes set out how the intentions of the unit will be realized – in broad terms what students should know and be able to do. We use criteria as the qualities we are looking for when we assess students. These qualities are about what students know and can do as a result of their learning and our teaching. When students demonstrate these qualities to a suitable standard, they achieve the intentions of the unit as expressed in the learning outcomes.

2. Criteria and learning outcomes are not written as standards

When you construct learning outcomes and criteria, this means that you do not add qualifiers and quantifiers, that is, adjectives and adverbs that indicate how well a student has done something.  Criteria are not standards, nor are learning outcomes. It is the descriptors you write that will tease out the details and qualities you are looking for in student responses— these are the standards descriptors. Refer to Terminology and Template for criteria sheet.

In example 1, the learning outcome has the word ‘suitable’ that indicates how well the student collects data, i.e. it is both a qualifier and quantifier because it indicates a quality of the data (how good the data is in quality and quantity) and infers that students are all expected to make good decisions so that the data they collect suits the purpose. The word ‘suitable’ therefore renders this outcome into a standard.  If this word makes the outcome into, say, HD standard, then all students would be expected to reach that standard. This would be an impossible ask in cohorts with a wide variation in ability and possibly open the university to litigation. Standards (how well the student is expected to achieve to be awarded a particular grade) are described in criteria sheets (or rubrics) for five levels (HD, DN, CR, PP, NN), not in learning outcomes.  See writing learning outcomes (key points 2 and 5).
Example #1

	
Collect suitable data to individualise diets in a clinical setting to meet nutritional and therapeutic needs.




In example 2, the criterion has the words ‘detailed’ and ‘accurate’ that indicate how well the student demonstrates knowledge. If you leave these two qualifiers in this criterion, then they indicate the quality of the knowledge that all students are to demonstrate. The purpose of a criterion is to state what students have to do during assessment tasks in order to demonstrate that they have achieved the learning outcomes. In this example, students have to demonstrate knowledge…..Only the best students will be expected to demonstrate ‘detailed’ and ‘accurate’ knowledge. Leaving these two words in this criterion renders it into a standard – the highest standard (HD). A criterion is not a standard.

Example #2

	
Demonstrate detailed and accurate knowledge of data collection and calculations for client requirements


In example 3 (selection criteria for employment), criteria and their accompanying standards are sometimes blurred. Criterion (i) below is in fact a standard, not a criterion. Selection criteria such as these should be called ‘selection standards’ because the applicant has to meet them in order to be offered the job — they describe the ideal applicant and how well they are expected to have achieved through previous employment positions. In contrast criterion (ii) is a criterion — it does not set up a standard that the applicant must meet. It is therefore up to the applicant to decide the quality of evidence they should provide to meet such a criterion. The selection panel then decides if this evidence meets standards they have set but which are unknown to the applicant. 

Example #3

	Selection criteria

(i) The candidate must demonstrate a very high level of written and oral communication skills.


(ii) Demonstrated project management and coordination skills including record keeping, planning, progress monitoring.


3. Criteria are of two types

There are two types of criteria: unit-specific and task-specific. It is your choice what you want to use and which type you and students find most useful.

Unit specific: These criteria are worded exactly the same as the learning outcomes. You can do this as long as the learning outcomes for your unit are manageable in number, concisely worded, genuinely reflect the intent of the unit and suit all tasks in the unit. Unit-specific criteria are fairly generic so that if you use them, students see the same criteria across tasks.

Task-specific: These criteria are developed from the learning outcomes to be specific for each task and provide more information about the qualities you are looking for. This may well help students to more easily understand what is required and show that the task and criteria sheet are explicitly linked. 

Examples of unit-specific and task-specific criteria 

	Examples of Learning outcomes
	Examples of criteria derived from the learning outcomes      

	At the end of this unit, you should be able to:
	unit-specific (same as learning outcomes)
	task-specific

	Demonstrate and apply knowledge of concepts and principles related to cell structure and function in familiar contexts
	Demonstrate and apply knowledge of concepts and principles related to cell structure and function in familiar contexts
	Demonstrate knowledge of the concept of osmosis and apply it to membrane structure 

	Problem solve (interpret and analyse) data and information presented in different forms 
	Problem solve (interpret and analyse) data and information presented in different forms 
	Problem solve (interpret and analyse) data from your lab experiment 

	Communicate in writing
	Communicate in writing


	Communicate in writing by adhering to the structure of the lab report (as in guidelines)

· English conventions (grammar, spelling, punctuation, syntax)

· referencing style (Harvard)

· presentation of data

	1. demonstrate and apply knowledge of the interrelationships between anatomy (structure), physiology (function) and pathophysiological mechanisms (dysfunction) and their treatment 
	1. demonstrate and apply knowledge of the interrelationships between anatomy (structure), physiology (function) and pathophysiological mechanisms (dysfunction) and their treatment 
	1. access and apply knowledge, data and information to clinical case histories

	1.  Demonstrate critical legal knowledge about the law and its cultural, philosophical, ideological, practical, ethical, social, political, and environmental context. 

2. Use critical legal skills (recollection, comprehension, application, analysis, evaluation, justification and synthesis) in different law related contexts. 

3. Communicate in legal and reflective writing and use legal research skills
	1.  Demonstrate critical legal knowledge about the law and its cultural, philosophical, ideological, practical, ethical, social, political, and environmental context. 

2. Use critical legal skills (recollection, comprehension, application, analysis, evaluation, justification and synthesis) in different law related contexts. 

3. Communicate in legal and reflective writing and use legal research skills
	1. demonstrate critical skills to manipulate, contextualise and challenge knowledge
This criterion combines learning outcomes 1, 2 

2. Communicate in the form of a reflective essay.

This criterion is based on part of outcome 3 (legal writing)


Step 4: Brainstorm expectations

This is best done in a group working with a dataprojector and a computer, with one person on the computer and the rest at the screen. Start brainstorming expectations what students should be able to do to meet the typical HD standard —this often results in ideas for the Pass and the NN (fail) grades. It also may have a backwash effect on the structure of the learning outcomes and perhaps the teaching strategies – resulting in some revision to the unit outline so that it aligns with the criteria sheet. 

Example of brainstorming —context 

The example below was the work of 12 Human Life Science academics in a workshop session facilitated by Moira Cordiner (CALT). The group had already critiqued the unit learning outcomes and suggested new ones that were more succinct and manageable. The assessment task was a laboratory report about four activities carried out to demonstrate and apply a concept. Students were provided with extensive scaffolding to help them write the report because this was a first year, first semester task. The example below shows how the early ideas were grouped around the criteria for the report (developed from the new learning outcomes). 
	Developing ideas for a criteria sheet for a first year lab report for the unit CXA171 Cellular Biology and Function

	brainstorm ideas for a typical HD
	first grouping of ideas 
	second grouping of ideas

	Quality of writing -Integration/synthesis (results with literature refs with theory)

Knowledge – quality – detailed /comprehensive of ….

Correct/accurate

Relate to theory – ‘because’ (explain why) + how well the experiment was conducted – quality assurance of own lab skills

Adhere to the structure of the report

Relevant to the experiment

Correctly state observations – terminology

Comparison of data from the 4 scenarios - expected resulted and actual

English  – concise, clear/coherent, cohesive (logically sequenced- connected) to that there is intended meaning for the reader

(Pass grade – simple reporting- narrative)


	Criterion 1: Demonstrate knowledge of the concept of osmosis and apply it to membrane structure 

Knowledge – quality – detailed /comprehensive of ….

Relevant to the experiment

Correct/accurate
	Criterion 1: Demonstrate knowledge of the concept of osmosis and apply it to membrane structure 

Knowledge – quality – detailed /comprehensive of ….

Relevant to the experiment

Correct/accurate

	
	Criterion 2: Problem solve (interpret and analyse) data from your lab experiment 

Correctly state observations – Terminology

Comparison of data from the 4 scenarios - expected resulted and actual

Relate to theory – ‘because’ (explain why) + how well the experiment was conducted – qual assurance 

(Pass grade – simple reporting- narrative)
	Criterion 2: Problem solve (interpret and analyse) data from your lab experiment 

Correctly state observations Terminology 

Comparison of data from the 4 scenarios - expected resulted and actual

Relate to theory – ‘because’ (explain why) + how well the experiment was conducted – qual assurance 

(Pass grade – simple reporting- narrative)

	
	Criterion 3: Communicate in writing in the form of a lab report 

Adhere to the structure

English 3Cs – concise, clear/coherent, cohesive (logically sequenced- connected) to that there is intended meaning for the reader

Quality of writing -Integration/synthesis (results with literature refs with theory)
	Criterion 3: Communicate in writing in the form of a lab report 

· Structure (as in guidelines)

· Adhere to the structure

· English conventions (grammar, spelling, punctuation, syntax)

· English 3Cs – concise, clear/coherent, cohesive (logically sequenced- connected) to that there is intended meaning for the reader

· Quality of writing -integration/synthesis (results with literature refs with theory)

· referencing conventions (Harvard)

· presentation of data


Step 5: Write descriptors

How do I write standards descriptors?
As a result of your brainstorming step 4: Brainstorming expectations, you have an initial set of partially grouped ideas of what you expect for an HD and a PP standard response to an assessment task. These are now the starting point of standards descriptors.

The guidance and examples in Step 5 build on and extend the initial work of Carole Kerr and Bill Wall (2000), and Moira Cordiner and Yvonne Hucks (2002) when they worked at the Queensland Studies Authority.  
	Please note that these descriptors used in this section are not indicating the standard for a particular year level or discipline– they are for illustrative purposes only.


Characteristics of standards descriptors

They:

· describe evidence in the student’s response 

· describe the quality of the student’s response in terms of the criteria suited to the task 

· give meaning to the mid-range or typical standards (HD-NN) 

· use words which are descriptive and comparative NOT just comparative  

· contain positive statements about student achievement 

· use language that is not derogatory 

· use unambiguous language which students’ understand 

Components of descriptors

All descriptors, when written well, have identifiable components that say something about how well a student has done something. For example, a descriptor might be: 
In this task, you correctly identified the relevant facts in the familiar situations presented to you.

Grammatically, the components of this descriptor are:

	adverb 
	process verb
	adjective 
	object 
	context 

	correctly
	identified
	relevant
	facts
	in familiar situations presented to you


· The most powerful component is the VERB, which of course is what the student does.   

· The next most powerful component is the OBJECT, which is usually a noun and is the result of the action of the verb. 

· Next is the CONTEXT.  

· Finally the ADVERBS and ADJECTIVES which indicate quality or quantity and are therefore termed ‘qualifiers’ or ‘quantifiers’. 

In the example above, the adverb ‘correctly’ says how well the student ‘identified’ so it is a qualifier that indicates the quality of the identifying. ‘Relevant’ is also a qualifier. If this descriptor had said ‘all relevant facts’, then ‘all’ would have been a quantifier indicating a quantity. 

Some words can function as both qualifiers and quantifiers. For example, in the descriptor below, ‘consistently’ says how often you ‘adhered’ and also how well you did it (indicating an attention to detail)

You consistently adhered to Harvard referencing both in text citations and in references.

You do not have to use all the components in a particular order, or even use all of the components. What you describe will depend on the task requirements. 

Examples of ways of beginning a descriptor

(i)
Address the student directly with ‘you’ or ‘your’.

(ii)
State the work/artifact/performance etc that is being described without mention of the student

(iii)
Use a combination of both (i) and (ii)

	Address the student directly with ‘you’ or ‘your’.


	State the work/artifact/performance that is being described without mention of the student
	Combine both ways

	You have:

· synthesised the ……
	The design:

· challenged the principles of  …
	Your report: 

· correctly identified all of the …

	When you write, you:

· correctly identify the….
	The script:

· adhered to the conventions of …….

	In your oral presentation, you….

· responded to questions from…

	When working in groups, you:

· complete tasks within the designated time and ….
	The research proposal:

· acknowledged the author’s bias..….
	Your website:

· was user friendly in terms of effective navigation and …


Writing higher or lower standards descriptors

You can write higher or lower standards descriptors in two ways

1.  You add, delete or alter some (or all) of the components of a descriptor.  

Example #1

	adverb 
	process verb
	adjective 
	object 
	context 

	(i) correctly
	identified
	relevant
	facts
	in familiar situations

	(ii) correctly 
	explained
	major 
	concepts 
	in familiar and unfamiliar situations 


In example 1, descriptor (ii) describes a higher standard than descriptor (i), because ‘explaining’ is of a higher cognitive demand than ‘identifying’, and ‘concepts’ are of themselves more difficult to grasp than ‘facts’.  ‘Major’ concepts are going to be harder to grasp than ‘relevant facts’, and being able to explain these in ‘unfamiliar’ situations (as well as familiar) would reflect a more capable student.   

Example #2

	verb
	adjective
	object 
	connector
	verb 
	object 
	adverb 
	context 

	(i) accessed and used
	relevant 
	class data 
	and 
	collated 
	it 
	carefully 
	into a range of suitable formats 

	(ii) copied
	 
	part of the class data 
	 
	 
	 
	 
	when under direction 


In the example 2, descriptor (ii) describes a lower standard than descriptor (i).  You will note that there are more components in descriptor (i) in this example than in the descriptor (i) example 1 above. Using more components in this way allows you to describe higher standards more effectively, with the use of several verbs and more qualifiers.

Example #3

	criterion
	HD
	PP

	
	While presenting to an audience, you:
	While presenting to an audience, you:

	Oral communication

· style
	· revise and evaluate what you are saying in the light of audience feedback and vary the style of presentation to suit a variety of contexts 
	· speak using prescribed styles 


In example 3, ‘style’ is one element of the criterion ‘Oral communication’ that might be assessed (and of course there are other elements).  Note that to describe the higher standard, verbs have been combined so that being able to ‘revise and evaluate what you are saying’ is a more complex achievement that to just ‘speak’.  In this higher standard, another verb has been added – ‘vary’ so that there are three verbs indicating what the HD can do compared to the PP.  The higher standard also has two context phrases: ‘in the light of audience feedback’ and ‘to suit a variety of contexts’ indicating that the HD student is expected to be an adaptable speaker conscious of the audience’s reaction to what he/she is saying. But you could not use those words in a descriptor – what does ‘conscious’ look like -  better to describe what the student does (as in the descriptor)

Example #4

	criterion
	HD
	PP

	
	You have:
	You have:

	Evaluate information
	· evaluated the quality and validity of the current information you provided, and supported this with evidence
	· provided current information  


In example 4, two ‘objects’, ‘quality and validity’ have been added to the HD descriptor. These two nouns act as qualifiers of the other ‘object’ of the sentence: ‘information. This illustrates that you can add and combine objects (nouns) to write a higher standard.  The verbs used are of a very different order: ‘evaluated’ and ‘provided’.  While the HD standard indicates how well the evaluation was done (‘supported with evidence’), the PP descriptor indicates only that the information was current.  In this example, the phrase ‘supported with evidence’, acts as a qualifier of the verb ‘evaluated’.

Example #5

	criterion
	HD
	NN

	
	In your field trip report you:
	You:

	Communication


	· wrote concisely and logically in the third person using scientific terminology, with integrated ideas that clearly conveyed meaning
	· wrote a first or second person account using colloquial language, with loosely-linked ideas that partially conveyed some meaning


In example 5, qualifiers have been added together in the HD descriptor in the form of ‘concisely and logically’. While in the fail NN descriptor, a qualifier has been created with an adverb (‘loosely’) and a verb (‘linked’) to describe the quality of organization of ideas. This is in contrast to the HD who has ‘integrated’ ideas. Note also the contrast between ‘using scientific terminology’ in the HD and ‘using colloquial language’ in the NN. The stem (‘In your field trip you’) has also been altered for the NN because typically for this task for this discipline at this year level, students are not expected to (and don’t) write reports – but they are expected to write something.
Example #6

	criteria
	HD
	PP

	preparation 
	In preparation, you:
	In preparation, you:

	i) technical roles

weighting 20%
	took a consistently professional approach to realise technical roles by:
	partially realised technical roles by:

	· documenting requirements
	· adhering to all stage management conventions and documentation (including a detailed and well-presented Prompt Copy)
	· adhering to some stage management conventions and documentation (including some components of a Prompt Copy)

	
	· assuming responsibility without constant supervision by attending to the production details 
	· requiring frequent supervision to ensure that necessary production details were attended to

	
	· engaging in productive discussions with the director and designer to make informed decisions that extended the Director’s vision and the text
	· conversing with the director and designer 

	· executing requirements


	· thoroughly and skilfully implementing the director’s vision by executing your technical role/s, with due care given to functionality, budget and time constraints
	· implementing the director’s vision by executing aspects of your technical role/s with some attention to functionality, budget and time constraints


In example #6, there are 4 dashed bullets that tease out what is meant by ‘consistently professional approach’ (the first bullet or descriptor).  Students are now aware that such an approach involves a level of independence, thoroughness and active engagement with the vision for the production.  Note the contrast with the expectations for the PP standard in which a ‘professional approach’ is not mentioned.  This example illustrates how you can provide more detail about a descriptor.
Example #7

	criteria
	HD
	PP

	
	In your scientific paper, you:
	In your scientific paper, you:

	interpret and analyse data 

weighting 1/3

	· thoroughly and correctly interpreted and analysed data by:
	· interpreted and partially analysed data by:

	
	· comparing the data to relevant primary research literature, including some key studies 
	

	
	· explaining the important relationships amongst your data sets
	· describing some of the relationships amongst your data sets

	
	· identifying and explaining the major data limitations and proposing modifications with justification 
	· identifying some data limitations and/or proposing modifications

	
	· suggesting, with justification, further experiments to extend knowledge
	· suggesting further experiments


Example #7 illustrates how you can describe a process in a criteria sheet. In this case the process is one of interpreting and analysing data. While it is acknowledged that the process is not linear, the 4 dashed bullets in the HD column are describing the evidence that the assessor is looking for to make the judgment that a student has ‘thoroughly and correctly interpreted and analysed the data’. Note that the PP standard does not involve ‘comparing’, ‘explaining’ or ‘justification’.
2.  You can omit a descriptor for an element of a criterion

The second way of writing a higher or lower standard is to decide whether all elements of a criterion are going to be demonstrated by each standard (from HD to NN). In the example below are some descriptors for the criterion Exploring (for a Fashion degree) at HD and NN standards. Exploring has three elements listed under it. According to these descriptors, the NN student (fail) typically demonstrates only one of the three elements – the one about pattern methods and techniques.  Example #7 above also does this in the PP standard for the first descriptor (dashed bullet).
	Criterion
	Standard HD 
	Standard NN 

	Exploring
	You have: 
	You have: 

	· explores and identifies fashion trends
	· used initiative to explore and identify fashion trends  
	

	· experiments with different pattern development methods, fabrics and techniques
	· made considered choices when experimenting with fabrics, methods and techniques of pattern development and garment construction 
	· made some choices in relation to designing a garment 

	· designs a garment
	· designed a garment that effectively captures next season's trends and thoroughly satisfies own/client needs 
	


Do I write negative or positive descriptors?

Criterion referenced assessment requires the describing evidence of what you expect in students’ responses to assessment tasks. This evidence is captured in words in the form of standards descriptors. This evidence has to be observable in some way – you read it, view it, touch it, experience it and so on. UTAS is not promoting one approach to writing standards descriptors as long as the focus is on evidence. 

Whether you decide to write negative or positive descriptors depends on your overall beliefs about students’ responses to assessment tasks. 

1. The deficit approach

Do you hold the 'deficit' view - that all responses below a standard HD are somehow 'deficient'? 

If you do, then you will feel comfortable describing what students ‘cannot do’, that is you describe the evidence that is not there in the student work. This usually involves describing the standard HD as the ideal and the other standards in terms of increasing lists of deficiencies (that is, what is not observable in the response).  This involves deleting bits from the HD standard until you have almost nothing left  and this will be the NN or fail standard.  This means that all standards from DN to NN are described in terms of the HD standard, rather than in terms of what the students at each standard typically do in their responses. The approach also involves describing the lower grades with negative words (you rarely showed….; there was no analysis; it was full of mistakes etc). The advantage of the ‘deficit’ view is that is commonly used and there are many examples to use as starting points.

2. The positive approach

Do you hold the 'positive' view - that all responses have some identifiable attributes? 

If you do, then you will feel comfortable describing what students ‘can do’ at each standard (and what you expect them to do). This is harder to do than the ‘deficit’ approach because it means you have to identify exactly what the student does that is evident/observable in the response to the task - not what the student ‘doesn’t do’ (and which you cannot point at or observe in the response). At the lower standards this can be difficult. It is so much easier to list all their failures. The advantage of the ‘positive’ view is that all standards descriptors are written in positive language (not just the standard HD) and are descriptions of observable evidence NOT the lack of evidence.

Turning a negatively worded descriptor into a positively worded one

Below is an example showing how you can do this (if you wanted to take this approach) and still tell the truth about the student’s achievement.  As well as altering the wording to capture the evidence of what the student DID do, the layout was altered to make the descriptor more readable and a stem was added that talks to the student (‘in your assignment, you:’).

	Negative descriptor (before)
	Positive descriptor (after)

	· your analysis shows some understanding of the problems but few principles of law were discussed; it lacks examples, definitions and explanations in some instances; it is somewhat superficial with mainly anecdotal information; there is some attempt at structure but not very logically organised; there is inadequate referencing and poor expression of concepts.
	In your assignment, you: 

· identified and discussed a few of the principles of law that related to the topic, supported by mainly anecdotal and some factual information (such as examples, definitions, explanations)

· partially outlined some concepts, loosely linked them together and used your own style of referencing 


Other resources to help you write criteria sheets

This site provides word banks: examples of verbs, qualifiers and quantifiers, phrases and other combinations of words plus versions of criteria sheets to show you how they developed . 

Step 6: Seek feedback

Criteria sheets are never perfect – so they can be considered to always be ‘draft’. They can always be improved in response to feedback, for example, from peers (including tutors), students, and (if you want to) the CALT CRA implementation team. Once the criteria sheet has been used successfully, proceed to step 2* in the flowchart for developing criteria sheets to double check that it aligns with all aspects of the unit.  Continue to monitor the usefulness of the criteria sheet and make changes when needed. 
You may eventually decide that the sheet is sufficiently useful and easy to use (both by students and assessors), that it needs no further modification. This presumes that you do not intend, in the future, to revise or remove the assessment task that the sheet was written for. Consider offering your effective criteria sheet (with a short synopsis of the task and its context) to this site. Contact Moira.Cordiner@utas.edu.au
‘suitable’ is not suitable for a learning outcome or a criterion





‘Detailed and accurate’ have to be removed to make this a criterion and not a standard





This selection criterion is a standard NOT a criterion. The criterion is '’written and oral communication skills' and how well it is to be demonstrated (the standard) is 'very high'.





This selection criterion is a true criterion – it does not say how well it is to be demonstrated. 
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