Questions to use when critiquing a task (version 4)

Is the task:

1. written in clear, unambiguous, and plain English, thereby ensuring that the unit coordinator, tutors, and students have a common understanding of the task?

2. a ‘worthwhile contribution to learning’ (Boud, 1998:11) and actively engages the student?

3.
as authentic as possible in the context of the unit and ‘oriented towards the world external to the unit itself’ (Boud, 1998:11) and is this connection explicit in the wording of the task?
4
taking into account principles of diversity, equity and fairness to all students. For example:

· does the wording make ‘assumptions about the subject matter and the learner that are irrelevant to the task’ such as using ‘unnecessarily gender-specific examples, assumptions about characteristics, etc’ (Boud, 1998:11)?

· can the task be adapted to suit students with special needs or a disability without compromising comparability of challenge?

· do all students have access to the resources required for the task?

5.
able to be completed in the time stipulated or is it expecting far too much to be done? For example:

· are students expected to complete a task in less than 13 weeks, that would take a year or more in industry? In this case, would it be better to reflect industry with a cut-down version of the task into manageable components – the task would reflect the real world task but be more achievable

· are students given sufficient time to develop their response to the task you want, such as:

· locating or generating the evidence from a wide variety of reliable sources to support arguments about complex issues?

· developing creative responses?

· constructing models – real or virtual?

· thinking critically or creatively, and redrafting or checking answers in an examination context?

· is the task weighted correctly in terms of:

· the time spent (e.g. in lectures, tutorials, field placements) developing the knowledge and skills required to do the task 

· its complexity

· its importance to the whole course 

6.
sufficiently challenging for students, related to the year of the course and therefore, will it allow you to discriminate between the levels of achievement of students? For example:

· can an online tutorial discussion or a multiple choice exam allow students to demonstrate depth of analytical thinking?

· can a student simply search for the whole response or find the wording for the task almost word for word on a paper mill website, such as ‘list the causes of bird flu’, ‘write an essay on Tankard’s contribution to choreography’? To reduce the incidence of plagiarism, the task should require application of knowledge to a context or topic that is not searchable. The last example mentioned above, could be revised to: ‘write a reflective essay that examines how the works of at least two choreographers have influenced your own developing approach to choreography’

7.
requiring students to respond using knowledge, skills or techniques that they have not been taught – which could mean that they may not be able to demonstrate achievement of the particular learning outcomes? For example:

· does the unit outline related to the task, state ‘assumed knowledge and skills’, so that students are aware of what they need to ‘bring’ to the study of the unit and will need in responding to the assessment tasks?

· are you assuming that students ‘know’ how to:

· write in the required genres, such as an affidavit, film script, scientific report, academic essay, laboratory report, literature review, annotated bibliography

· speak in the required genres, such as role play, conducting a seminar, oral presentation using audio-visuals

· post online tutorial contributions, write and post blogs, develop wikis, and the netiquette required in an academic context

· apply the principles of design when integrating text, visuals and sound, e.g. in PowerPoint presentations, animations, websites, posters, storyboards 

· construct 3D artifacts such as models, marquettes

8.
stipulating conditions? For example:

· group or individual

· negotiated task

· how the response to the task is to be presented, e.g. as a DVD, uploaded into an e-portfolio, written as double-spaced 12 point Times New Roman font, modeled (fashion garment, art work), in a folder, displayed in an artspace or on a website

· the times when online contributions, blogs, wikis are to be posted, when the moderator oversees the exchanges and the assessor evaluates them.

9.
accompanied by guidelines for students (depending on the year level and nature of the task)? For example:

· netiquette rules

· group procedures and protocols

· structure of the response

· use of industry-standard templates

· expectations about behaviour in a work placement project

10.

accompanied by a criteria sheet
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� see  the companion document: ‘questions to use when critiquing a criteria sheet’ 
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